rubrics for understanding psychology major skills, such as scientifi c inquiry (Halonen, et al., 2003) and critical thinking (Lawson, 1999) . By carefully defi ning the skill and developing a grading rubric for that skill, this should facilitate the development of assessment techniques that will allow psychology educators to actually measure a student's skill in a particular area.
On the whole, developing assessments with the goal of measuring the level of skill attainment is extremely challenging. In Table 1 , I have attempted to summarize the current "state of aff airs" with regard to actual measures of the 10 Guidelines. Please note that there is some subjectivity in the creation of such a resource, and some may question the inclusion of a particular instrument, while others may lament my exclusion of some fi ne instruments. However it is viewed, I believe Table 1 is instructive and tells an important story about where our strengths and weaknesses lie in psychology education. In my estimation, we currently have multiple measures available to us to measure goals such as knowledge base in psychology (#1), critical thinking (#3), information and technological literacy (#6), communication skills (#7), sociocultural and international awareness (#8), and personal development (#9). But students, think about this -how many of these assessments listed in the right side of Table 1 have you actually completed? Although psychology educators have some confi dence that we help students develop these skills, the question becomes this-how do we know the level of competency with which our students leave the undergraduate psychology major? My best guess is that rarely do we have evidence that students have achieved the skills we hope we are imparting. Furthermore, look at the gaps in the table! To my knowledge, there are not psychometrically sound, national assessments available to help us measure a student's skills in the areas of research methods in psychology (#2), application of psychology (#4), values in psychology (#5), or career planning and development (#10).
What's the moral to this story? If psychology educators want to be serious about imparting students with knowledge, skills, and abilities, we need to do a better job measuring students' skill levels. Not only do we need measures in some of the areas of the Guidelines (APA, 2007), but ideally we would have multiple measures available with established reliability and validity.
Students, these goals are important to you, too. Employers oft en lament that new graduates are not prepared for the professional world (for an excellent resource on transitions from college to career, see Hettich & Helkowski, 2005) . About 1/3 of employers surveyed recently by the Association of American Colleges and Universities (2008) indicated that recent college graduates lacked the knowledge and skills needed to succeed in entry-level positions (see, employers emphasize knowledge and skills). When employers were asked specifi cally what recent college graduates lacked, the following percentages of employers reported these problems: global knowledge (46%), self-direction (42%), writing skills (37%), critical thinking skills (31%), adaptability (30%), and self-knowledge (26%). Th e good news is that the APA Guidelines overlap nicely with what employers want; the bad news is that employers appear dissatisfi ed with the preparation with recent graduatessome students are dissatisfi ed too (see the quarterlife crisis; Robbins & Wilner, 2001 ). For students, assessment in these areas is critical, so that you can enter the world of work confi dent that you have the knowledge and skills to succeed. But if we don't measure that knowledge and skill, how will you know?
Th is is a "call-to-arms" to both faculty and students who care about undergraduate psychology education. Students (and this may seem a bit counterintuitive to you), call for more assessment and more systematic measurement of what you know AND what you can do. Your faculty members can use this information to improve instruction and improve opportunities provided to students. Faculty, meet the challenge. Enormous resources are invested in undergraduate psychology education. I do not believe it is too much to ask to document the knowledge and skills that we say we value. Greater use of existing assessments should occur, as well as the development of new measures, especially in those areas where none currently exist. Development of new measures should include multi-institutional collaborations and adhere to the best practices to assure reliability and validity-in fact, current Psi Chi mechanisms (research awards and research grants) could go a long way in aiding the development of assessment practices that capture skills. If we want to continue to meet the needs of our students and society as a whole, we must move forward to develop and use measures of student skills.
